Quality Improvement Plan for
Brinkworth Primary and Early Childhood Centre
202 0
Service name
Brinkworth Primary and Early Childhood Centre
Preschool and Occassional Care

Service approval number
6658

Acknowledgment of Country
We acknowledge the Ngadjuri and Kaurna
people as the traditional custodians of the lands and waters where our
centre is located and recognise their continuing connection to country.
We pay our respects to Elders past and present, and extend that respect
to all Aboriginal peoples.

Context
Service Context
Brinkworth Primary and Early Childhood Centre is an amalgamated site since 2019. The rural site neighbours the Brinkworth
Primary School and there is a strong connection between both sites. The preschool runs 5 sessions a fortnight on Tuesday,
Wednesday and every second Thursday with 15 learners attending in 2020. We have a shared learning roster with Snowtown
School-Based Pre-school and spend our Thursday's learning and connecting with them. This gives time for learners to broaden
their friendships, visit other preschools and gives the opportunity for educators to connect and support one another.
On Wednesday's from 9am until 12pm we run an Occasional Care program which welcomes 8 children to our centre. Families book
in using the closed Facebook Page and are notified on Tuesday afternoon if their child is able to attend. The Facebook page was
developed inconjunction with the educator and principal and reviewed by all using it. The review indicated that this was the
preferred method of bookings. We use the priority of access to determine who is able to attend on the Wednesday.
Our centre focuses on play-based learning in line with the Early Years Learning Framework and the Literacy and Numeracy
indicators. We are guided by the National Quality Standards when working, planning and supporting our learners and their families.
The children lead the learning through sharing their interests with educators and then educators providing opportunities to extend
this interest. There is a strong focus on loose parts play to enable children to use their imagination and be creative.
Through our amalgamation we have created strong links with the Primary School. We attend and contribute to assemblies
once/twice a term; are involved in Library borrowing; connect and learn with the Junior Primary Class through informal science
discoveries; and join in on special days and excursions.
Our centre has children transition to up to 6 varying schools in the area after they have finished their preschool year. We celebrate
their learning through a "Celebration Evening" in conjunction with the school. In 2017, after our National Quality Standard review we
obtained EXCEEDING in all areas.
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Context
Statement of Philosophy
Early childhood is a unique and critical period in a human life to be honoured and treasured. We acknowledge the right of every child to
learn, to feel positive about who they are and are valued members of our preschool community.
Our Service:We consider children to be capable, curious and active contributors to their own learning. Children learn through the
experimentation, exploration, inquisitiveness and freedom of play. Our approach is holistic, supporting children to develop social skills,
self-confidence, and positive attitudes to learning. Our programs are flexible and inquiry based with a balance between guided play and
child directed opportunities to nurture children's interests and strengths as well as providing challenge. We offer a wide range of play options
with a particular focus on `loose parts play' to engage the curiosity of all children and allow for wonder, imagination and growth. There is a
strong focus on sustainability to encourage children to be thoughtful and develop an understanding of the importance of looking after our
world.
Our Practice: We are guided by the Early Year's Learning Framework and the National Quality Standards in our program development and
provide children with strong foundations for literacy and numeracy development. We value play and much of our program is unscheduled,
child-led play. We have a focus on developing powerful learners with a growth mindset and encourage a connection with nature and the
environment through sustainable practices. We value reflection to deepen children's learning and their experiences. Educators are
continually talking and sharing with one another about children's experiences and wonderings. There are formal meetings fortnightly to
deepen our pedagogy and reflect on all children's experiences. Children's growth and learning can be seen through special folders which
are always available; floor books; Facebook page; child-led provocations and activities; and, sharing of information with parents frequently.
Families, Community and Partnerships: Brinkworth Primary and Early Childhood Centre is a place where children, parents and educators can
feel a sense of belonging to the community and develop lifelong friendships. We celebrate diversity and embrace each family's individuality
within an environment of respect and trust. Families are welcomed and encouraged to share their values and skills to enrich our children's
learning. Parents and educators aim to build strong partnerships to manage the centre effectively, through a process of consultation and
collaboration. Connections with the Mid North Partnership and wider community (speech pathologists, occupational therapists, community
health nurse and community members) are valued to enrich teaching and learning, provide new opportunities and strengthen practice.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 1: Educational Program and Practice
Exceeding theme 1: Practice is embedded in service operations
The centre prides itself on the way in which the children are encouraged to use loose parts which encourage open ended play opportunities. A parent reflected that
“creative thinking of staff members has enabled them to talk to the children on their level, which has resulted in successful learning outcomes." Children are encouraged to
learn and share their "wonderings" with their educators. Educators take these suggestions and questions, and plan and program for them. This allows for the children to
have authentic learning experiences while they are at the centre. When reflecting upon the feedback of parents, we found parents believed that ideas were "developed
with children's help" and that educators listened to what the children had interest in which allowed for a day of "FUN learning.”
Exceeding theme 2: Practice is informed by critical reflection
Educators are focused, active and reflective in designing and delivering the program for each child. A comprehensive ongoing cycle of planning, documenting, evaluation
and critical reflection supports the regular assessment of each child’s learning and development. Reflection is a fundamental part of the meeting times and follow up
conversations after the preschool sessions. Educators use snippets of videos, photos, observations and reflection journals to document children's learning. The analysis of
this documentation drives their critical reflection which then informs their practice as they reflect critically and gauge children's interests to develop their following week of
programming. After the NQS assessment in 2017, it was noted that ‘Educators are focused active and critically reflective regarding the learning and development of
individuals and groups of children, and in their implementation, review and revision of programs.' This continues to be a consistent aspect of our practice supported by
processes including time, proformas, professional commitments to staff and wider PD meetings.
Exceeding theme 3: Practice is shaped by meaningful engagement with families and/or the community
Educators discuss children's learning experiences with families and the community through the use of the Facebook Page. A group of photos and a reflection of the day is
added to the page to demonstrate children's learning experiences while at preschool. Families are encouraged to comment on photos and often, a further reflection is
responded with by the educator. Through this reciprocal sharing, we create an environment where parent voice is heard and highly valued. There is information about the
learning given through fortnightly newsletter inserts and verbally at drop off & pick up times. Educators encourage family and community voice through surveys, regular
"pocket notes" and in their programming journal. In 2017, it was noted that "...information is readily available an accessible to families, and educator’s encourage them to
discuss their child’s program and progress at any time, whether this is through formal appointment, phone call or conversations at the beginning or end of the day." A
current example of how we have consulted with families to improve our practice is with the set up of our Occasional Care booking page. When we found that the phone
system was not working, we developed a closed group which enabled current families the ability to book their child in. We began this as a trial process and refined it after
asking the families for their feedback. After further feedback from families and educators, we have had a change in our practice which supports and values current familie
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 2: Children’s Health and Safety
Exceeding theme 1: Practice is embedded in service operations
The centre provides a "safe and exploratory learning environment" which engages all learners. Each child is given the opportunity to "check in with their tummy" and take time to have a
healthy snack. The cooking that happens with the children, encourages healthy eating and gets them to trial new foods. Children are cared for by educators and given strategies to

deal with varying emotions through the embedded "You Can Do It" program. After the NQS review in 2017, assessors found that "educators promote children's health in a
range of way and their health needs are consistently supported, monitored and promoted." This is seen through the care that educators give if a child is unwell, taking their
temperature, giving them alternative options and monitoring them until parents are called. Educators adhere to policies and ensure that forms are filled out informing
families or other health professionals of symptoms and care provided. Assessors found that healthy eating and physical activity was embedded into all aspects of the
program. This is consistently seen through the way in which they play busily in the yard, manipulate and move lose parts around that are fundamental to their play and
utilise the play equipment.
Exceeding theme 2: Practice is informed by critical reflection

Exceeding theme 3: Practice is shaped by meaningful engagement with families and/or the community
In 2017, assessors found that "educators utilise a strength based approach to promote healthy eating and implement strategies to build families knowledge on this topic."
This is seen through the way in which children take home Manu the Macaw for a week. When Manu is at the families home, families have the opportunity to show Manu
the healthy eating that happens at their home. He then returns to kindy with a diary entry from the family about different healthy foods and sustainable practices that
happen at the children's homes. Educators then give the children the opportunity to recreate the meal at kindy and share it for lunch. Educators talk about eating a rainbow
and ensure that the food is made in line with food hygiene practices.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 3: Physical Environment
Exceeding theme 1: Practice is embedded in service operations
Loose parts play and engaging learning spaces is embedded into the service operations and Brinkworth. Educators are constantly changing and adapting the physical
environment to engage and stimulate learners. There is a range of preschool site and whole site outdoor play equipment for the children to access. Assessors believe that
the "outdoor and indoor environments are set up to consistently promote inclusiveness, competence, independent exploration and learning through play through effective
organisation that engages every child in quality experiences." Through this, we can see that the practice is embedded into our site.

Exceeding theme 2: Practice is informed by critical reflection
Educators critically reflect upon children's learning interests and create an environment that promotes further learning about these areas. When reflecting on the
environment at the beginning of the year, the educators removed visual clutter from the space to allow learners the opportunity to see the physical environment, displays
and learning spaces as they immediately entered the space. The physical environment has been restructured and re-purposed throughout the centre with children bringing
loose parts from outside, inside and visa versa. Through the use of these parts, educators reflect that the spaces are constantly evolving and changing to promote learner
interests and imaginations.

Exceeding theme 3: Practice is shaped by meaningful engagement with families and/or the community
The centre engaged with parents this year to find out their opinion around paint colours for both outside trimmings, the toilet restructure and how to recreate a small space
where there had been new perspex installed. Through this, we are able to find out families opinions and be led in our decisions by these. It also creates a centre that is
owned by the wider community and has the voice of the learners and their families. The families and wider community also engage with the sustainability program
happening at kindy, supporting their children to garden and recycle at home.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 4: Staffing Arrangements
Exceeding theme 1: Practice is embedded in service operations
Educators are consistent and therefore, enable embedded ideals in their daily operation. Although there was a new primary educator in 2019, ideals and philosophies
were similar to what had happened in the past. Staff were aware of WHS and daily routines to ensure children were happy and in a stable environment. Parents
commented in the Parent Opinion Survey that "I love how inviting and welcoming the teachers are when we arrive in the mornings. It makes us parents/kids feel happy
and at ease."

Exceeding theme 2: Practice is informed by critical reflection
Through the change in educators and amalgamation, there was critical reflection around the way in which children's reflections, learning stories, programming and daily
routines occurred. A rolling fruit time was introduced to allow for children to have the opportunity to eat when they were feeling hungry and not leave their play. Reflection
books were added for each child allowing for critical reflection to occur on each learner and moments of change, learning and social/emotional development were
recorded. This critical reflection has been positive as the Parent Opinion Survey demonstrated that a parent "I love the support my child receives from the teachers it is
very reassuring"

Exceeding theme 3: Practice is shaped by meaningful engagement with families and/or the community
Parents informed staff in the 2019 Parent Opinion Survey that they felt there was "Inviting learning spaces, welcoming staff, involvement of students and families with the
school, good communication."

Page 7 of 22

Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 5: Relationships with Children
Exceeding theme 1: Practice is embedded in service operations
Educators demonstrate that relationships are fundamental to a child's growth at kindy. They put time into developing a bond with each child and ensure that everyone, both parents, wider
family and the child feel accepted as they walk in the door. The relationships educators hold with each child are seen by assessors as 'respectful and equitable... with each child through
interactions that are consistently warm, responsive and build trust.'

Exceeding theme 2: Practice is informed by critical reflection
Assessors saw that "children's feedback is regularly included in, and drives, programs" Through using the child's voice, educators provide authentic and interesting
learning opportunities for the children based on their interests and inquiry. This is recorded in a floor book and drives the planning for the following week.

Exceeding theme 3: Practice is shaped by meaningful engagement with families and/or the community
The community values the relationships that the educators create with the children and can see these evidently throughout their time in the centre and through Facebook
posts. Educators encourage parent involvement and allow for this within their morning program.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities
Exceeding theme 1: Practice is embedded in service operations
Educators build on collaborative partnerships with families and their community with families commenting that the educators are "supportive to children and their family."
Educators pride themselves on having strong, collaborative relationships with families and are aware of peoples needs. They embed their practice in the community
through an active Facebook page with is shared with current and previous members of the centre. Families are always consulted for opinions and ideas and these are
valued by educators.

Exceeding theme 2: Practice is informed by critical reflection
Through collaborative partnerships, the centre found that the process of phoning in for Occasional Care was not the best fit for our families. From this, we established a
private Facebook group for our families who accessed this service. This enabled them to request a position for their child "online" and then the educator to respond if their
child was able to attend. We monitored the process carefully and took into account peoples feedback. A family requested that people were tagged into the post to enable
them to get a notification to remind them to book in, from here they then nominated their child for care.

Exceeding theme 3: Practice is shaped by meaningful engagement with families and/or the community
Assessors commented that "the enrolment and orientation process is based on active communication, consultation and collaboration with families that supports all."
Educators actively seek feedback from families to improve the service, support them in their parenting role and respect their values and beliefs about their children. The
kindy educators ensure that there are references to the children's homes and families throughout the centre having photographs of their houses and families, homely
furniture and play items that remind them of home. There is high parent participation and an interest in governing council. Parents regularly attend the centre, actively
engage in interviews and provide feedback to educators about programs, learning stories and other information requests.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 7: Governance and Leadership
Exceeding theme 1: Practice is embedded in service operations
Practice is shared regularly with families through newsletters, the Facebook page, on the whiteboard and through reminders and notes. Formal sharing is also done at Governing Council so
there is a site understanding of what is happening in the centre. These are embedded and happen frequently to ensure everyone has knowledge of what is happening around

the centre and site.

Exceeding theme 2: Practice is informed by critical reflection
Through our amalgamation we have been constantly reflecting on the way in which we share with our families, endeavouring to give them correct and relevant information. We have
reviewed our handbooks and enrolment packs to ensure they are up to date and give correct information. Assessors believe that "the services commitment to continuous

improvement is evident through their philosophy, regular evaluation of the performance of educators and their effect self-assessment and quality improvement process."
This year we have continued to self reflect and adapted our philosophy to demonstrate what our centre offers.

Exceeding theme 3: Practice is shaped by meaningful engagement with families and/or the community
As we have children that transition to a range of schools within our community, we ensure that we are across the various programs and teaching styles of other educators
that our children may encounter in their first school year. We ensure we consult with families, the community and the learners to improve upon our programs and ensure
we are providing quality learning opportunities for all learners.
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Quality Improvement Plan for
Brinkworth Primary and Early Childhood Centre
202 0
Includes:
• Learning Improvement goals
• Progress notes
• National Quality Framework responsibilities plan

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.
• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.
• Email this plan (steps 1 – 3) to your education director.
• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.
• Complete step 5 (Review and Evaluate) in term 4 of each year.
• Your complete quality improvement plan should be reviewed and updated in term 4 each year.
For further information and advice contact your local education team.
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Learning Improvement Plan
1

2

Analyse
and prioritise

Goal 1:

Determine
challenge of
practice

3
Plan
actions for
improvement

To maximise our children's communication exchange to ensure it is meaningful, effective and enhances the
learning.

Challenge of practice:

If educators model language and encourage children to express themselves through language in a range of contexts and for a range
of purposes then children's communication exchanges will be meaningful, effective and enhance learning.

Actions

NQS links

Timeline

Resources

Responsibility

Create a physical environment and program for opportunities that
are interesting and child-centred to allow for meaningful
communication exchange.

QA 1.1.2
QA 1.2.1
QA 3.2.1
QA 3.2.2

Week 5 & 10 of
every term
Planning meeting
time

Inspiring Spaces book
Loose parts play
Child-led programming

Educators will create engaging learning
spaces that promote conversation,
questioning and wonder using the Rosie
scale, children's voice and reflection.

Use strategies from questioning resources to foster and
encourage sustained communication with children

QA 1.2.2
QA 5.1.1/5.2.1

Week 9 each term
self-reflection on
questioning

Visual cues, games, Mystery
bag/Box and images for provocation
of conversation. Questioning Chart
Developed in 2019

Educators will utilise the questioning chart
to build on the types of questions they ask
allowing for deep thinking, reflection and
sustained communication.

Use the "Respect, Reflect, Relate" document to reflect on
educators practice in support children's Oral Language
development using the Communicability and Co-constructing
Meaning section in the Active Learning Environment.

QA 1.3.1/ 1.3.2
QA 5.1.1

Week 3 & 8 each
term
One observation a
term per educator

RRR
Active Learning Environment
Focus on Communicability and
Co-constructing meaning

Educators will take these observations
Principal will support this by giving
opportunities for educators to take
observations.

Provide opportunities for children to extend their
vocabulary with high quality interactions using a range of
ideas and experiences.

QA 1.1.2
QA 1.2
QA 1.3.2

Weekly

Inquiry topics
Child-led programming
Day to day conversations/ interests
Literacy Guidebooks p.19

Educators will intentionally plan for new
vocabulary to be shared and recorded in
the "wonderful words" book and will be
reflected on during group time.

Success criteria

We will know this has happened through the children:
- Engaging in enjoyable interactions using verbal and non-verbal language, contribute their ideas and experiences in
play, small and large group discussions
- Express ideas and feelings and understand and respect the perspectives of others
Learner growth will be recorded in children's learning stories, observation records and other sharing mediums such
as displays, on the Facebook page and the learning app.
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Progress notes
4

Improve
practice and
monitor impact

Goal 1:
Meeting
date

To maximise our children's communication exchange to ensure it is meaningful, effective and enhances the
learning.
Implementation
(are we doing what we said we would do?)
Enter your overall assessment of progress towards
implementing actions for improvement.

Impact

(are we improving learning outcomes?)

Next steps

Enter the evidence of impact of your actions on children’s
learning against success criteria.

Page 13 of 22

Learning Improvement Plan
1

2

Analyse
and prioritise

Determine
challenge of
practice

Goal 2: To develop a deep number sense in children through real-life experience and inquiry.
Challenge of practice:

3
Plan
actions for
improvement

If educators provide opportunities for learning through using the Numeracy Indicators in real-life Number experiences and inquiry,
children will develop a deep number sense.

Actions

NQS links

Timeline

Resources
Ensure number is visible, accessible
and promoted in most play spaces
Numeracy Indicators
Use photos to tell the story

Responsibility

Connect children's play and child-led inquiry to the "I quantify my
world" (numeracy indicators) using photos and dialogue. Display
for families to see children's progress and learning experiences.

1.1.1; 1.2.2;
1.3.1; 1.3.3; 4.1;
6.2

Week 5 & 10 of
every term
Planning meeting
time

Use a rich mathematical vocabulary with a focus on number to
accurately describe and explain children's mathematical ideas
and to support numeracy development.

1.1.1
1.2.1
4.1

Week 6 each term
Numeracy picture books and
check in/ self-reflect dictionary
Numeracy Guidebooks page 13, 15
and 25

Educators will include strong maths
language. They will brainstorm lists of
maths words that may relate to planned
experiences.

Create a physical environment and program for opportunities that
are interesting and child-centred to allow for meaningful number
opportunities

1.2.2
3.2.1
3.2.2

Week 5 & 10 of
every term
Planning meeting
time

Educators create learning environments
with open ended entry points encouraging
exploration, experiment and engagement
in meaningful number experiences.

Success criteria

Use number in real life scenarios
eg. cooking, problem solving, wood
work. Provide real life problems,
tools and technology

Educators will recognise mathematical
understanding that children bring to
leaning and build and report on these in a
way that is relevant for the child and family

We will know that we have improved children's number sense when we see
- Children make predictions and generalisations about their daily activities, aspects of the natural world and
environments, using patterns they generate to identify and communicate these using language and symbols
- Children communicate mathematical thinking and strategies through representations, pictures, numerals and
spoken or written language
- Children can quantify objects and things in their world independently Learner growth will be recorded in children's
learning stories, observation records and other sharing mediums such a displays, on the Facebook page and learning app.
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Progress notes
4

Improve
practice and
monitor impact

Goal 2: To develop a deep number sense in children through real-life experience and inquiry.
Meeting
date

Implementation
(are we doing what we said we would do?)
Enter your overall assessment of progress towards
implementing actions for improvement.

Impact

(are we improving learning outcomes?)

Next steps

Enter the evidence of impact of your actions on children’s
learning against success criteria.
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Learning Improvement Plan
1

2

Analyse
and prioritise

Determine
challenge of
practice

Goal 3: Goal 3 goes here

3
Plan
actions for
improvement

Challenge of practice:
Actions

NQS links

Timeline

Resources

Responsibility

Success criteria
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Progress notes
4

Improve
practice and
monitor impact

Goal 3: Goal 3 goes here
Meeting
date

Implementation
(are we doing what we said we would do?)
Enter your overall assessment of progress towards
implementing actions for improvement.

Impact

(are we improving learning outcomes?)

Next steps

Enter the evidence of impact of your actions on children’s
learning against success criteria.
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National Quality Framework responsibilities
NQS links
QA 2
2.1
2.1.1
2.1.2

Task

Steps involved

Timeline

Improve accessibility and privacy in
bathroom facilities.

Re-structure toilet area in consultation with a Consultant
and Facilities Management. Then, decide on the plan. FM
to quote and tender to be sought.

2 Weeks

Principal, Facilities
Management & Consultant

Learning program to provide discussions with children
around 'privacy,' 'dignity,' and 'respect' in line with the
child protection curriculum while waiting for the renovation

Ongoing until
change

Educators

Keeping Safe Curriculum

Toilets to be restructured and completed for the beginning
of the 2020 year. Risk assessment and other provisions
put in place to ensure safety of all children and educators.

3 months

Principal and FM
Building Company

Portaloo
Safety equipment

Improve the transition process to be
more cohesive across all feeder
schools allowing for continuity of
learning. This will support each and
every child by sharing information and
clarifying responsibilities through
consultation with feeder school
principals and early years teachers.

Read the "Transition" documents and record current
processes.

Week 2 2020

Principal and discuss with
Kindy educator

Transition information
Document current process

Meet with kindy educators, JP educators and local
principals to discuss transition processes for 2020. Create
a more cohesive program and collect new ideas

Week 1 Term 2
2020

Principal to engage with
others and run meeting

Transition documents across
sites

Create a new transition program within the site to allow for Week 1 Term 3
supported transition at each local school
2020

Principal in consultation
with other sites

Review self-assessment and quality
improvement planning processes

Discuss with other leaders what various sites are doing to
self-review and seek feedback from the families and wider
community

Week 5 - 7 of
Term 4 2019

Principal

Self-review process tools

Create a reflection time every month to review progress
across the standards

Week 0 2020

Principal in collaboration
with educators

Reflection questions and
change discussions

Provide opportunities for families and the wider
community to give feedback to preschool educators
Provide parents with Preschool Parent Survey in Term 4

Week 5 and 10
each term 2020

Educators and Principal

Look for opportunities for
feedback Preschool survey

3.1.13.1.2

6.1

7.2.1
4.2.1
4.2.2

Responsibility

Resourcing

Completed
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Review and evaluate
5

Learning improvement goal 1:

To maximise our children's communication exchange to ensure
it is meaningful, effective and enhances the learning.

Review
and evaluate

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate
5

Learning improvement goal 2:

To develop a deep number sense in children through real-life
experience and inquiry.

Review
and evaluate

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate
5
Goal 3 goes here

Review
and evaluate

Learning improvement goal 3:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approvals

Approved by director/principal
Keliesha Barns
01/02/2020

Approved by governing council chairperson
Paul Meyer

Approved by education director
Neil White
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